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Essential Question

• What do teacher 
teams do to 
maximize the 
impact of 
formative 
assessment on 
student 
achievement, 
engagement, 
and equity? 

www.RBTeach.com

Learning Targets: We Are Learning to.. 

• Describe the rationale and research behind high-
impact teacher teams and the Formative Assessment 
for Results  (FAR) Cycle

• Describe the four steps of the Formative Assessment 
for Results (FAR) Cycle 

• Facilitate teams in learning about and applying:

– Effective use of success criteria with students 

– Data-Driven Dialogue and Criteria Analysis of 
student work

– Research on and techniques for effective feedback

• Create structures, schedules, and support systems to 
implement high-impact teacher teams 

www.RBTeach.com

Agenda

• The Formative 
Assessment for Results 
(FAR) Cycle: Research 
and Rationale

• Communicating 
Success Criteria to 
Students

• Facilitating Criteria 
Analysis and Data-
Driven Dialogue

• Providing Effective 
Feedback

• Thinking about 
Implementation

8
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Research and Rationale: Why Teams and 
FAR Cycle?

9 www.RBTeach.com

1. WHO: We want all of 
our students to be 
independent, self-
directed, and 
successful learners. 

Three Good Reasons for High-Impact Teacher 
Teams and the FAR Cycle

13
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Engagement and Equity 

“Many culturally and linguistically diverse 
students start to believe these [achievement] 
skill gaps are evidence of their own innate 
intellectual deficits. They internalize the 
negative and nonverbal messages adults in 
schools send to them in the form of low 
expectations, remedial content, and an 
overemphasis on compliant behavior.”

– Hammond, 2015,  p. 90

14 www.RBTeach.com

Sending the Right Messages

15
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Culturally Responsive Teachers...

• Become allies 
to help build 
students’ 
independence

-- Hammond, 2015

16 www.RBTeach.com
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School Improvement Is a Team Sport

www.RBTeach.com

What Matters Most for Student Learning?

www.RBTeach.com

Nothing Matters More Than Collective Teacher Efficacy: 
Teachers’ Confidence in Their Ability to Impact Student 
Achievement Together 

John Hattie, 2016
www.corwincom/visiblelearning
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The Biggest Effect......

“The biggest effect in our 
business is the expertise 
of the teachers. It’s the 

teachers who work 
together collectively, 

collaboratively to 
understand their impact.”-

John Hattie

Collective 

Teacher 

Efficacy 

& 

Expertise
www.RBTeach.com

If we have 
something 
that can 

quadruple the 
speed of 

learning, why 
would we 

wait?

High-Impact Teams Are Vital!  Our 
Students Can’t Wait!    

21
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1. WHO: We want our 
students to be 
independent, self-
directed, and 
successful learners. 

2. WHAT: Collective 
teacher efficacy can 
quadruple the speed of 
learning. 

Three Good Reasons for High-Impact Teacher 
Teams and the FAR Cycle

22 www.RBTeach.com

High-Impact Teams... 

spend their time 
learning about and 
putting into practice 
the things that 
matter most for 
student 
achievement. 

24
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The Formative Assessment for 
Results (FAR) Cycle Meets Hattie

.75 effect size (teacher 
clarity)

.90 effect size 
(formative 
evaluation)  

“Know thy impact”

.75 effect size 
(feedback)
1.04 (RTI) 

* Feedback
Investigation
Reteaching/Re-engaging/

Regrouping
Moving On
Extension 

1.57 Effect Size – Collective Teacher Efficacy
1.44 effect size - Visible Learning 

www.RBTeach.com

Equity: Celebrating Success
• Grade 7 i-Ready Reading Data for 

Special Education Students at 
English School, Everett, MA
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1. WHO: We want our 
students to be 
independent, self-
directed, and successful 
learners. 

2. WHAT: Collective 
teacher efficacy can 
quadruple the speed of 
learning. 

3. HOW: The FAR Cycle 
builds collective efficacy 
and expertise in the 
practices that matter 
most for student 
engagement and 
achievement.  

Three Good Reasons for High-Impact Teacher 
Teams and the FAR Cycle

28 www.RBTeach.com

Formative Assessment—The Real Deal

• Read the three definitions of formative 
assessment on page 2.

• Underline key concepts and words.
• Share which words you underlined and 

why with a partner and why. 

Handout 
p. 2-3

www.RBTeach.com

Formative Assessment Is Not a Solo Act

30 www.RBTeach.com

• Communicate 
learning targets and 
success criteria (.75)

• Give 
tasks w/ 
success 
criteria

Formative 
evaluation 
(.90)• Facilitate Data-

Driven and Criteria 
Analysis
“Know thy impact”

A Trip Around the 
FAR Cycle

37

*Feedback
Investigation
Reteaching/Re-engaging/  

Regrouping
Moving On
Extension 

Provide 
feedback 
(.75)

www.RBTeach.com

Learning Targets: We Are Learning to.. 

• Describe the four steps of the Formative Assessment 
for Results (FAR) Cycle 

• Describe the rationale and research behind high-
impact teacher teams and the Formative Assessment 
for Results  (FAR) Cycle

• Facilitate teams in learning about and applying:

– Effective use of success criteria with students 

– Data-Driven Dialogue and Criteria Analysis of 
student work

– Research and techniques for effective feedback

• Create structures, schedules, and support 
systems to implement high-impact teams and 
FAR Cycle 

www.RBTeach.com

Agenda

• The Formative 
Assessment for Results 
(FAR) Cycle: Research 
and Rationale

• Communicating 
Success Criteria to 
Students

• Facilitating Criteria 
Analysis and Data-
Driven Dialogue

• Providing Effective 
Feedback

• Thinking about 
Implementation

39
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• Communicate 
learning targets and 
success criteria (.75)

A Trip Around the 
FAR Cycle

40

*Feedback
Investigation
Reteaching/Re-engaging/  

Regrouping
Moving On
Extension 

www.RBTeach.com

Success Criteria 

43

www.RBTeach.com

Success Criteria for Success Criteria:
Five Ps

Public

Precise

Prior

Printed

Presented 

www.RBTeach.com 4747

Source: Jon Saphier, Mary Ann Haley-Speca, and Robert Gower. 2008. The Skillful Teacher, 6th ed. Acton, MA: Research for Better Teaching, 
p. 378, Exhibit 16.2.

Definition: Success Criteria (Same as Criteria 
for Success) 

Success criteria are the qualities that must be 
present for performances and products to meet 
the standards and be deemed successful. 

– What should teachers and students look for in 
examining students’ products or performances 
to know if they were successful?

– What attributes should students and teachers 
use to judge the effectiveness of the product or 
performance?

– What counts? 

www.RBTeach.com

Formats for Communicating Success Criteria

M
or

e 
• 

C
om

pl
ex

 •
 L

es
s

M
or

e 
• 

C
om

pl
ex

 •
 L

es
s

Pictures showing 
examples of criteria

Pictures showing 
examples of criteria

Simple “I can” or “I 
am successful when” 

statements

Simple “I can” or “I 
am successful when” 

statements

Checklists Checklists 

Rubrics Rubrics 

51 www.RBTeach.com

Less Complex: Using Pictures 

52
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Formats for Communicating Success Criteria

M
or

e 
• 

C
o

m
pl

ex
 •

 L
es

s
M

or
e 

• 
C

o
m

pl
ex

 •
 L

es
s

Checklists Checklists 

53 www.RBTeach.com

Formats for Communicating Success Criteria

“Checklists provide reminders 
of only the most critical and 
important steps – the ones 
that even the highly skilled 
professional using them 
could miss.”

-Atul Gawande

www.RBTeach.com 55

More Complex: 
Checklist for a Performance 

Your oral presentation…

• clearly states your position on the topic

• presents the arguments supporting your position

• supports all arguments with reason and evidence

• responds to arguments opposing your position

• is accompanied by visuals (e.g., charts, overheads, 
chalkboard, handouts)

• is loud enough for everyone in the room to hear easily

• may be spoken with notes but not read

• is fluent in delivery and confident in tone (which means you 
practiced!)

55

Source: Jon Saphier, Mary Ann Haley-Speca, and Robert Gower. 2008. The Skillful Teacher, 6th ed. Acton, MA: Research for Better Teaching, p. 378.

Learning Target:  We are learning to do a persuasive oral presentation.

55 www.RBTeach.com 56

Source: Jon Saphier, Mary Ann Haley-Speca, and Robert Gower. 2008. The Skillful Teacher, 6th ed. Acton, MA: Research for Better Teaching, p. 378.

More Complex: Checklist for a Product

The lab report…

• lists all the steps for the process of ______

• explains your observations

• explains your conclusions about the relationship 
between ______

• uses technical terms correctly

56

Learning Target: We are learning to write laboratory
reports that communicate our findings. 

56

www.RBTeach.com 57

Learning 
Target and
Success 
Criteria: 
Visual Arts 
Example

Retrieved from 
https://www.pinterest.com/pin/525443481
502928854/?lp=true

www.RBTeach.com

Most Complex: Rubric 

58
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Success Criteria Humor 
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What Do Teacher Teams Do to Improve Their 
Practice in Communicating Success Criteria?

Learning 
Together 

Taking Action Reflecting/Asse
ssing Impact

• Read and 
discuss 
research

• Share
techniques

• Study videos 

• Create 
success
criteria 
together

• Experiment in 
classroom 

• Kid-test and 
refine criteria

• Share 
experiments

• Analyze
student work  

62

www.RBTeach.com

• Scan your handout, 
pp. 5-10

• Consider how you 
might use or adapt 
these tools in your 
own setting.

• For which of the three 
purposes (learning 
together, taking 
action, assessing 
impact) would each 
tool be best? 

63

Team Tools Tour

www.RBTeach.com

Reflecting/Assessing Impact: Sharing 
Experiments Protocol  (Handout, p. 10)

• What did I try?

• What did I learn?

• What surprised me?

• What evidence do I have of impact on student 
learning?

• What did I do that worked? How do I know?

• What might I do differently next time?

• What input do I want from my colleagues? 

www.RBTeach.com

Reflecting/Assessing Impact: Analyzing 
Student Work (to come)

68 www.RBTeach.com

Learning Targets: We Are Learning to.. 

• Describe the four steps of the Formative Assessment 
for Results (FAR) Cycle 

• Describe the rationale and research behind high-
impact teacher teams and the Formative Assessment 
for Results  (FAR) Cycle

• Facilitate teams in learning about and taking action in:

– Communicating success criteria for a student 
product or performance

– Conducting criteria analysis of student work

– Providing students with effective feedback

• Create structures, schedules, and support 
systems to implement high-impact teacher teams 
and the FAR Cycle 



What Teacher Teams Do to Maximize the 
Power of Formative Assessment 

12/3/2018

8
© 2018 Research for Better Teaching, Inc. • One Acton Place, Acton, MA 01720 • 978-263-9449 • www.RBTeach.com

Whitacre@RBTeach.com    Smith@RBTeach.com Love@RBTeach.com

www.RBTeach.com

Essential Question

• What do teacher 
teams do to 
maximize the 
impact of 
formative 
assessment on 
student 
achievement, 
engagement, 
and equity? 

www.RBTeach.com

Wrap Up on Success Criteria

• I discovered that I…

• And I intend to....

71
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Agenda

• The Formative 
Assessment for Results 
(FAR) Cycle: Research 
and Rationale

• Communicating 
Success Criteria to 
Students

• Facilitating Criteria 
Analysis and Data-
Driven Dialogue

• Providing Effective 
Feedback

• Thinking about 
Implementation

72 www.RBTeach.com

Learning Targets: We Are Learning to.. 

• Describe the four steps of the Formative Assessment 
for Results (FAR) Cycle 

• Describe the rationale and research behind high-
impact teacher teams and the Formative Assessment 
for Results  (FAR) Cycle

• Facilitate teams in learning about and applying:
– Effective use of success criteria with students 

– Data-Driven Dialogue and Criteria Analysis of 
student work

– Research on and techniques for effective feedback

• Create structures, schedules, and support 
systems to implement high-impact teacher teams 
and the FAR Cycle

www.RBTeach.com

• Communicate learning 
targets and success 
criteria

• Give tasks w/ 
success 
criteria

• Facilitate Data-
Driven and Criteria 
Analysis

Continuing Our Trip 
Around the FAR Cycle

74

*Feedback
Investigation
Reteaching/Re-engaging/  

Regrouping
Moving On
Extension 

www.RBTeach.com

Criteria Analysis: Purposes 

• To analyze student 
work in relation to 
pre-established 
success criteria 
(checklist or rubric)

• To lead to effective 
and targeted FIRME 
action
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Criteria Analysis Is Suited for...

• Any constructed-
response item or task 
(during or toward the 
end of a unit) for 
which the success 
criteria have been 
communicated to 
students 

www.RBTeach.com

Review 
and do 

task

Engage in Data-Driven Dialogue

Prepare 
to take 
FIRME* 
action

Phase
1:

Predict

Phase 
2:
Go 

Visual

Phase
3:

Observe

Phase 
4:

Infer/
Question

Criteria Analysis with Data-Driven Dialogue
(Handout, p. 11-15)

*Feedback
Investigation
Reteaching / Re-engaging / Regrouping
Moving on 
Extension

www.RBTeach.com

• Work in groups of 3 or 4. 

• Assign group roles: facilitator, timekeeper, materials manager, recorder. 
(See role cards in your table baggies)

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

Do the task yourselves—individually or in pairs. 
(Grade 6 Mathematics, Handout p. 17)

Share solutions and approaches in whole team.

Don’t look at the 
student work yet.

10
min

www.RBTeach.com

Grade 6 Mathematics Assessment 

Lucinda earns $20 each week. She spends $5 each week and saves 
the rest. The table below shows the total amount that she saved at the 
end of each week for 4 weeks. 

Lucinda’s Savings at the End of Each Week

Week 1 2 3 4

Total Amount 
Saved

$15 $30 $45 $60

a. What will be Lucinda’s total amount saved at the end of 7 
weeks? Show or explain how you got your answer.

b. Use numbers, words, or symbols to write an expression that 
represents Lucinda’s total amount saved at the end of n weeks.

c. How may weeks will it take for Lucinda to save $300? Show or 
explain how you got your answer.                                               
Source: MCAS, 2007.

Handout 
p. 17

www.RBTeach.com

How do you think students 
performed?

What criteria/criterion do you 
think they will do well on?

What criteria/criterion do you 
think they will have trouble with?

What errors or confusions do you 
anticipate students will make/ 
have?

Based on what assumptions?

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

I predict…

I assume…

I wonder…

I’m expecting to see…

Don’t look at the student work 
yet.

4
min

www.RBTeach.com

Predictions

Observations Inferences/Questions

Preparing to Take FIRME Action
 Moving On

Feedback Investigation Reteaching
Re-engaging

Regrouping Extension

How will we assess impact? 

Data-Driven Dialogue: Note-Catcher

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer
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How do you think students 
performed?

What criteria/criterion do you 
think they will do well on?

What criteria/criterion do you 
think they will have trouble with?

What errors or confusions do you 
anticipate students will make/ 
have?

Based on what assumptions?

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

I predict…

I assume…

I wonder…

I’m expecting to see…

Record notes on the 
Data-Driven Dialogue: 

Note-Catcher

Don’t look at the student work 
yet.

4
min

www.RBTeach.com

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

www.RBTeach.com

Criteria Analysis Go-Visual Example

Students’ 
Names

Criterion 
Current topic

Criterion 2
Opening

Criterion 3
Closing

Criterion 4
Etiquette Notes/

Errors

Melissa    

Jose  –  

Dante    –

Naushina  – – –

Cole  –  –

Irma  – – –

 6 /6 = 100% 2 /6 =  33% 3 /6 =  50% 2 /6 =  33%

– 0 4 /6 =  67% 2 /6 = 33% 4/6 = 67%

Insert criteria for task in top row
Insert 
student 
names 
in first 
column
. 

www.RBTeach.com

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

• Create a table to display your analysis of the student work. 

• Evaluate each piece of student work in relation to success 
criteria (work samples follow the task in the handout).  

• Use the table to record where each criterion has been met
() or not yet met (-) for each piece of student work. 

• Use the last column to make additional notes.

• Focus on evidence in the work, not what you think that 
student knows or can do. 

• Be aware of personal biases. 
10
min

www.RBTeach.com

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

www.RBTeach.com

YES NO

• It’s 53 degrees out • It’s cold

Concept Attainment, Part 1

• 75% of our 4th graders scored 
below proficiency in 
mathematics problem solving

• Our teachers are not 
comfortable with the new 
mathematics curriculum

• This student diagrammed 
each trip across the river

• The student must have used 
the diagram to generate the 
rule

What do the “YESes” have in common?

How are they different from the NOs.
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YES NO

• 22% of our students answered 
item 15 “b”. The correct 
answer was “a”.

• That’s because they don’t 
understand the vocabulary in 
the question.

Concept Attainment, Part 2

• This year we increased the 
percentage of students in the 
top quartile in reading by 10% 
over last year.

• Our new reading program 
must be working.

• 25% more boys than girls 
meet the standard in 8th-
grade science on our state 
test.

• Boys are more interested in 
science than girls.

www.RBTeach.com

Phase 3: Observe:
Concept Attainment Testers

• Our teachers aren’t emphasizing basic skills 
enough.

• 45% of our eighth graders are not meeting the 
standard in computation.

• Teachers aren’t teaching inquiry-based 
science because they feel too much pressure 
to cover the curriculum.

• On a recent survey, a majority of elementary 
teachers reported that they needed more 
professional development in science content.

www.RBTeach.com

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

• Made by the five senses

• Contain no explanations

• “Just the facts”

BECAUSE

www.RBTeach.com

Criteria Analysis Observation Example: 
Observe by Criteria, by Student, Totals 

Students’ 
Names

Criterion 1
(Current topic)

Criterion 2
(Opening)

Criterion 3
(Closing)

Criterion 4
(Etiquette) Notes/

Errors

Melissa    

Jose  –  

Dante    –

Naushina  – – –

Cole  –  –

Irma  – – –

 6 /6 =  100% 2 /6 =  33% 4 /6 =  67% 2 /6  =  33%

– 0 4 /6 = 67% 2 /6 = 33% 4 /6 = 67%

www.RBTeach.com

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

What patterns do you observe 
across several pieces of work? 
Examine the table by columns. 
Examine the summary data for 
each criterion.

What do you notice about 
individual students? Examine the 
table by row.

What specific criteria are our 
students’ strengths? Which pose 
difficulties for them?

Identify the criteria for which there 
are a significant number o f not-
yet performances or low rubric 
scores.

I am struck by…

I observe…

I notice…

Record notes on the 
Data-Driven Dialogue: 

Note-Catcher

4 
min

www.RBTeach.com

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 4:
Infer/

Question

• A possible explanation is…

• I wonder if…

• A question I have now is…

• That may be because…
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Criteria Analysis Example Inferences

A possible explanation is that generalizing is a 
very tough skill. If we do not teach it explicitly 
and with enough modeling and success criteria, 
many students struggle.

Perhaps we were not clear enough with 
students about what makes a good explanation 
of their reasoning. They need more practice 
explaining in classroom discourse and in self-
and peer-assessing their explanations. 

Some students confuse expressions with 
equations. Students need a reteach on this. 

www.RBTeach.com

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

A possible explanation…

That may be because…

A question I have now…

I wonder if…

Record notes on the 
Data-Driven Dialogue: 

Note-Catcher

• What possible explanations 
do we have for the patterns 
we are seeing?

• How can we find out which 
of our hypotheses is right?

• What questions do we 
have?

• What additional data might 
we explore to verify our 
explanations?

4
min

www.RBTeach.com

Predictions

Observations Inferences/Questions

Preparing to Take FIRME Action
 Moving On

Feedback Investigation Reteaching
Re-engaging

Regrouping Extension

How will we assess impact? 

Data-Driven Dialogue: Note-Catcher

Review & 
Do Task

Engage in Data-Driven Dialogue Prepare to 
Take 

FIRME 
Action

Phase 1:
Predict

Phase 2:
Go Visual

Phase 3:
Observe

Phase 4:
Infer

www.RBTeach.com

Team Meeting Options
• Analyze samples of low-, medium-, and high-quality 

work from one or more teachers. 

• Analyze work from students targeted by the team. 

• Have a teacher bring the results of his/her own criteria 
analysis for coach or team input. 

• Prioritize work related to learning targets and tasks that 
are challenging for students and/or teachers. 

• Use criteria analysis both to take FIRME action and to 
refine tasks and success criteria. 

• Have individual teachers analyze results before team 
meeting. Put results together for common assessment 
and analyze collective results. 

www.RBTeach.com

Come to meeting having already analyzed your own 
student work and shared the data with the team.

• Review Task (2 min) 

• Predict  (what were your predictions before you looked 
at the work) (2 min)

• Go Visual: record patterns across classrooms (if 
relevant) (4 min) 

• Observe (4 min) 

• Infer (4 min) 

• Plan for FIRME Action (8 min) 

• Commit to next steps (2 min) 

103

Sample Team Meeting Agenda 

www.RBTeach.com

Criteria Analysis Example

1 2 3 4

Melissa  + + +

Jose  –  

Dante    –

Naushina  – – –

Cole  –  –

Irma  – – –

Totals 6/6 met 1/6 met 3/6 met 1/6 met

Extension/Re-engaging

Reteaching/Re-engaging

I
n
v
e
s
t 
i
g
a
t
i
o
n

F
e
e
d
b
a
c
k
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• Communicate 
learning targets and 
success criteria (.75)

• Give 
tasks w/ 
success 
criteria

Formative 
evaluation 
(.90)• Facilitate Data-

Driven and Criteria 
Analysis
“Know thy impact”

A Trip Around the 
FAR Cycle

108

*Feedback
Investigation
Reteaching/Re-engaging/  

Regrouping
Moving On
Extension 

www.RBTeach.com

Take FIRME Action

Feedback

Investigation

Reteaching / Re-engaging / Regrouping

Moving on

Extension

F

I

R

M

E

www.RBTeach.com

The FIRME Mindset

When [teachers] see learning 
occurring or not occurring, they 
intervene in calculated and 
meaningful ways to alter the 
direction of learning to attain 
various shared, specific, and 
challenging goals.” 
— John Hattie, 2009, p. 22

...the act of teaching reaches 
its epitome of success after 
the lesson has been 
structured, after the content 
has been delivered, and after 
the classroom has been 
organized. The art of 
teaching, and its major 
successes, relate to “what 
happens next”… 
— John Hattie, 2009, pp. 1-2

It isn’t just “Do something.” It’s 
“Do what?” 
— Jan Chappuis, 2014, p. 4

www.RBTeach.com

The FIRME Mindset

“It is a team of teachers that is 
needed to work together to ask 
the questions, evaluate their 
impact, and decide on optimal 
next steps.”

— Hattie, 2012, p. viii

• Communicate 
learning targets and 
success criteria (.75)

• Give 
tasks w/ 
success 
criteria

Formative 
evaluation 
(.90)• Facilitate Data-

Driven and Criteria 
Analysis
“Know thy impact”

A Trip Around the 
FAR Cycle

114

*Feedback
Investigation
Reteaching/Re-engaging/  

Regrouping
Moving On
Extension 

• Communicate 
learning targets and 
success criteria (.75)

• Give 
tasks w/ 
success 
criteria

Formative 
evaluation 
(.90)• Facilitate Data-

Driven and Criteria 
Analysis
“Know thy impact”

A Trip Around the 
FAR Cycle

115

*Feedback
Investigation
Reteaching/Re-engaging/  

Regrouping
Moving On
Extension 

Provide 
feedback 
(.75)
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Learning Targets: We Are Learning to.. 

• Describe the four steps of the Formative Assessment 
for Results (FAR) Cycle 

• Describe the rationale and research behind high-
impact teacher teams and the Formative Assessment 
for Results  (FAR) Cycle

• Facilitate teams in learning about and applying:

– Effective use of success criteria with students 

– Data-Driven Dialogue and Criteria Analysis of 
student work

– Research and techniques for effective feedback

• Create structures, schedules, and support 
systems to implement high-impact teams and 
FAR Cycle 

www.RBTeach.com

Agenda

• The Formative 
Assessment for Results 
(FAR) Cycle: Research 
and Rationale

• Communicating 
Success Criteria to 
Students

• Facilitating Criteria 
Analysis and Data-
Driven Dialogue

• Providing Effective 
Feedback

• Thinking about 
Implementation

117

www.RBTeach.com

Warming Up: Individual Reflection

• Think of a time when 
you received effective 
feedback that motivated 
you and helped you 
improve your 
performance 

• What was the nature of 
that feedback? 

• How common is this 
experience in your life? 

www.RBTeach.com

Impact of Effective Feedback

“When I completed the first synthesis 
of 134 meta-analyses of all possible 
influences on student achievement 
(Hattie, 2002), it soon became clear 
that effective feedback was among 
the most powerful influences on 
achievement.”

-John Hattie

www.RBTeach.com

Impact of Effective Feedback

123

“When feedback and corrective 
procedures are used, most students can 
attain the same level of achievement as 
the top 20% of students.”

- Bellon, Bellon, & Blank

www.RBTeach.com

Impact of Effective Feedback

Academic achievement in classes 
where effective feedback is provided to 
students is considerably higher than the 
achievement in classes where it is not 
(a 21 to 41 percentile point difference).

- Marzano
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Not All Feedback Is Created Equal 
“

The not so good news is that the variability of the 
effectiveness of feedback is huge— certain types of 
feedback are more effective than others —so we need 
to be able to specify the forms it should take and 
when it is associated with strong learning gains and 
when it is not.

- Hattie & Yates, 2014, p. 66.

www.RBTeach.com

What kind of feedback positively impacts 
student achievement? (130 Studies)

1/3 of studies:

Worsened 
achievement 

1/3 of studies:

No Impact

1/3 of studies:

Improved 
achievement

www.RBTeach.com

Research on Scores and Comments

Grades Comments

www.RBTeach.com

What do you think happened when students 
were given the task again?

Grades Only Comments Only

Low Scorers High Scorers Low Scorers High Scorers

Achievement/Learning
No Gain

Negative

Achievement/Learning
30% Gain

Positive

Attitude

Positive Positive

Attitude

www.RBTeach.com

Research on Scores and Comments

Grades Comments&

www.RBTeach.com

What do you think happened for the 
students given both scores and comments?

Learning Gain=30% ; 

Attitude=all positive

Learning Gain=30% ; 

Attitude=high scorers positive, low scorers negative

Learning Gain=0% ; 

Attitude=all positive

Learning Gain=0% ; 

Attitude=high scorers positive, low scorers negative

What do you think happened for the students 
given both scores and comments?

Same as students given grades only.

Same as students given comments only.

Respond by going to: pollev.com/ninasmith704
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Dylan Wiliam: Feedback

• What does Wiliam say 
distinguishes effective 
from ineffective 
feedback? What do 
you think of his ideas?

• What is your reaction 
to Wiliam’s statement 
that praise is actually 
worse than no 
feedback at all?

www.RBTeach.com

What kind of feedback positively impacts 
student achievement?

Ego-centric
Grades

Judgment
Criticism 
Praise 

of the student 

Learning or 
Task-centric
Descriptive 

information about 
their performance in 
relation to learning 
targets & success 

criteria 

1/3 of studies:

Worsened 
achievement 

1/3 of studies:

No Impact

1/3 of studies:

Improved 
achievement

www.RBTeach.com

What do you think happened for the 
students given both scores and comments?

Gain=30% ; 

Attitude=all positive

Gain=30% ; 

Attitude=high scorers positive, low scorers negative

Gain=0% ; 

Attitude=all positive

Gain=0% ; 

Attitude=high scorers positive, low scorers negative

What do you think happened for the students 
given both scores and comments?

Same as students given grades only.

Same as students given comments only.

www.RBTeach.com

Definitions of Effective Feedback

“Effective feedback can be thought of as feedback 
that encourages students to think and act like 
learners and results in deeper learning.” 

– Jan Chappuis, 2015, p. 94

Effective feedback causes thinking and moves 
learning forward. 

– based on Dylan Wiliam, 2009

What do you think of these definitions?

What might be some implications for your practice? 

www.RBTeach.com

Ingredients of Nutritional (Effective) Feedback 

Adapted from ADD Moss and Brookhardt. 2009. 

www.RBTeach.com

Ingredients of Nutritional (Effective) Feedback 

• What Are the 
Ingredients of 
Effective 
Feedback? 

• What Is the Impact 
on Learning? 
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Ingredients of Nutritional (Effective) Feedback 

1. Goal-Oriented (tied to learning target, criteria) 

2. Concrete and Specific (success and next steps) 

3. Non-judgmental using evidence

4. Calibrated (focused on a few priorities) 

5.  Timely (during instruction) 

6. Scaffolded (minimal guidance provided; students do     
the thinking) 

www.RBTeach.com

Effective Feedback

Starts with data about the 
performance relative to criteria 
(just facts) 

Can include guidance, advise, 
suggestions, encouragement 
judiciously 

Does not include evaluation 
(praise, judgment, grades) 

www.RBTeach.com

Setting the Stage for Feedback

Show examples of high-quality work 

Have the students generate their own criteria for success

Provide your criteria for success (checklist or rubric) and have 
the students compare theirs to yours 

Have students use the criteria for success to critique work of 
varying quality, supporting their claims with evidence 

Provide the students with feedback on their own work, based 
on criteria

Eventually, have the students assess their own and their 
peers’ work (after lots of the above!) 

www.RBTeach.com

Setting the Stage for Feedback

“The whole purpose of feedback is to 
increase the extent to which students 
are the owners of their own learning.”

-Dylan Wiliam, 2011, p. 132) 

www.RBTeach.com

Technique Tracker Activity

Each person select a technique(s)

Read the description (2 minutes)

Share your technique with your 
group (1 min/person)

If new ideas emerge, add to the 
list of techniques  

www.RBTeach.com

• Scan your handout, 
pp. 19-22

• Consider how you 
might use or adapt 
these tools in your 
own setting.

• For which of the three 
purposes (learning 
together, taking 
action, assessing 
impact) would each 
tool be best? 

159

Team Tools Tour
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What Do Teacher Teams Do to Improve Their 
Practice in Providing Effective Feedback?

Learning 
Together 

Taking Action Reflecting/Asse
ssing Impact

• Read and 
discuss 
research

• Share
techniques

• Study videos 

• Create a plan 
together for 
providing 
feedback

• Experiment in 
classroom 

• Share 
experiments

• Analyze
student work

• Observe peers 
in action

• Assess impact 
through criteria 
analysis   

161 www.RBTeach.com

Learning Targets: We Are Learning to.. 

• Describe the four steps of the Formative Assessment 
for Results (FAR) Cycle 

• Describe the rationale and research behind high-
impact teacher teams and the Formative Assessment 
for Results  (FAR) Cycle

• Facilitate teams in learning about and applying:
– Effective use of success criteria with students 

– Data-Driven Dialogue and Criteria Analysis of 
student work

– Research on and techniques for effective feedback

• Create structures, schedules, and support 
systems to implement high-impact teacher teams 
and the FAR Cycle 

www.RBTeach.com

Agenda

• The Formative 
Assessment for Results 
(FAR) Cycle: Research 
and Rationale

• Communicating 
Success Criteria to 
Students

• Facilitating Criteria 
Analysis and Data-
Driven Dialogue

• Providing Effective 
Feedback

• Thinking about 
Implementation

164 www.RBTeach.com

• What kind of 
monthly 
schedule can 
we establish 
for team 
meetings? 

Meeting 
1
Meeting 
1

Meeting 2Meeting 2

Meeting 3Meeting 3

Meeting 4Meeting 4

Planning for Implementation: 
Questions to Consider

Meeting 1: Step One
• Create learning target, assessment, 

success criteria, communication plan 
• Anticipate confusion

A Trip Around the 
FAR Cycle with a 
Team

176

Give students the
assessment. 

Meeting 2: Step 3
• Analyze student work with 

Data-Driven Dialogue and Criteria Analysis 

Meeting 3: Step 4
Share results
of FIRME

Meeting 2: Step 4
Plan for 
FIRME Action  

www.RBTeach.com

Meeting 3: Sharing Experiments Protocol 
(Handout, p. 10)

• What did I try?

• What did I learn?

• What surprised me?

• What evidence do I have of impact on student 
learning?

• What did I do that worked? How do I know?

• What might I do differently next time?

• What input do I want from my colleagues? 
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• What are the 
success conditions 
that support 
implementation? 

Planning for Implementation: 
Questions to Consider

www.RBTeach.com

Teams Will Not Maximize the Impact of 
Formative Assessment Unless…

1. District Leadership....

2. Principals....

3. Teacher Leaders....

4. Professional Learning...

186
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Compare Our Brainstorms to Success Conditions for 
High-Impact Teacher Teams (Handout, p. 25-26)

www.RBTeach.com

Essential Question

• What do teacher 
teams do to 
maximize the 
impact of 
formative 
assessment on 
student 
achievement, 
engagement, 
and equity? 


