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Overview:
The purpose of this document is to guide the lesson preparation, thinking, and discussion for one Wit & Wisdom module.
This protocol will allow teachers to go through the cognitive planning needed to prepare and internalize the Wit &
Wisdom materials and lead to strong implementation. This document is not intended to be an accountability measure or
simply something for teachers to fill out. This protocol will help teachers have a bigger picture understanding of the
module to inform daily lesson planning.
Name of Module

Step 1: Read the Module Texts
Guiding Question: Why was this set of texts selected?
What are the big ideas and
key information in each
text?

Step 2: Understand the Big Picture of the Module
Guiding Question: What will my students learn in this module and how does the Essential Question shape
learning?
Module Essential Question

What will students learn in
this module? (2-3 big
ideas including standards
and content)

Step 3: Analyze the End-of-Module (EOM) Task
Guiding Question: What will my students do in this module to demonstrate progress towards grade level
standards?
What does the EOM Task require students to KNOW?
_________________________________________

Write/analyze an
exemplar student
response for the
EOM Task.

How does each
Focusing Question
Task build toward the
EOM Task?

What does the EOM Task require students to DO?
_________________________________________

Step 4: Prepare to Teach the Module
Guiding Question: What else do I need to do to get ready to teach this module?
Review the Module Map in the Module Overview
Given the learning noted in
step 2, what will your
students bring to the
module? What will be
challenging? (Consider
motivation, knowledge,
experiences, strengths).
Knowing your students,
where will you spend more
time in the module? Where
can you move faster?
What might you add to the
module to enhance
learning? How could you
celebrate at the end of the
module?
When will your team plan
for and discuss daily
lessons? When will you
analyze student work?
What supplies/materials
will you need to collect
ahead of time?
What support do you
need?

CKLA Unit Preparation Protocol
August 2017

Step 1: Skim the Domain Texts and Topics
Guiding Question: Why was this set of texts selected?
Skim the topics of each read aloud in the introduction to the domain and the core content objectives in the
Alignment Chart.
What do you like about
the topics and texts?

How do lessons and
topics in the domain build
on each other and
connect?

How does this domain
connect to the other
domains?

Step 2: Understand the Big Picture of the Domain
Guiding Question: What will my students learn in this domain?
Review the entire Alignment Chart, read the introduction to the domain, and skim over the core vocabulary.
What will students learn in
this domain? (2-3 big
ideas including standards
and content)
Read the section on why the domain is important.
In your own words, why is
this worthwhile content
for students to explore?

Step 3: Analyze the Assessments
Guiding Question: What will my students do in this domain to demonstrate progress towards grade level
standards?
Review the end-of-domain summative assessment.
Create a T-Chart of
the knowledge and
understandings for
the task in one
column and the skills
required in the other
column.

Does the task allow
students to
demonstrate
knowledge of the big
ideas? Does the task
allow students to
demonstrate
progress towards
standards? If not,
what might you
change?
Revise or build onto
the task to improve
alignment to the
content and
standards?
Write an exemplar
student response for
the task.

How does this task
build on skills
students already
have? What strengths
will students need to
build as they
progress in the
module?

What does the task require students to
KNOW?
_________________________________________

What does the task require students to
DO?
_________________________________________

Step 4: Prepare to Teach the Domain
Guiding Question: What else do I need to do to get ready to teach this domain?
Review the weekly overview in the Introduction.
Given the learning noted in
step 2, what will your
students bring to the
domain? What will be
challenging? (Consider
motivation, knowledge,
experiences, strengths).
Knowing your students,
where will you spend more
time in the domain? Where
can you move faster?
What might you add to the
domain to enhance
learning? How could you
celebrate at the end of the
domain?
When will your team plan
for and discuss daily
lessons? When will you
analyze student work?
What knowledge and
understandings do YOU
need to build before
teaching this content to
your students?
What supplies/materials
will you need to collect
ahead of time?
What support do you
need?

Daily Lesson Preparation Protocol: CKLA
November 2017

Overview
The purpose of this document is to provide a protocol for daily lesson preparation of CKLA Listening & Learning lessons.
This protocol will allow teachers to go through the cognitive planning and collaborative discussion needed to prepare
and internalize the CKLA materials and lead to strong implementation. This document is not intended to be an
accountability measure or something for teachers to simply fill out. This protocol will help teachers understand the
lesson, prepare to meet student needs, and ultimately lead students to success on the Tennessee literacy standards.
Domain
Lesson

Step 1: Review the Lesson Objectives
Guiding Question: What is the goal for this lesson?
Read the objectives and purpose for listening for this lesson.
How do these objectives
and purpose for listening
fit into the overall domain?
What should students
know because of this
lesson? (i.e. Essential
Understandings)
What should students be
able to do with that
knowledge?

Step 2: Read the Lesson Text
Guiding Question: What is most important about this text?
Read and annotate the lesson text.
Where do the Essential
Understandings (noted
above) live in the text?
Given that, which parts of
the text are most important
for students to
understand?

What aspects of the text
(structure, features,
meaning/purpose,
knowledge) will students
struggle with?
Given the answers to
questions above, where do
you need to spend the
most time in the Read
Aloud?

Step 3: Analyze the Questions and Tasks
Guiding Question: How will you use questions and tasks to ensure all students meet the lesson goal?
Review the Discussing the Read Aloud comprehension questions.
Which question(s) are
crucial and most aligned to
the lesson objectives/
purpose for listening/
essential understanding of
the text?
How will you ensure all
students engage with
these crucial questions?
(i.e. What and when will
they discuss? What and
when will they write?)
What is an exemplar
student response to the
question(s) above?

How will you sequence and
embed the questions in the
lesson to lead students to
the Essential
Understandings?

Additional Notes

Concerns-Based Adoption Model: Levels of Use
August 2018

This chart describes what a person is actually doing in relation to implementing an innovation.
Stage
0

Name
Non-use

Description
The person is not using or not addressing the innovation.

1

Orientation

The person is acquiring information about the innovation through
articles, information meetings, workshops, etc.

2

Preparation

The person is gathering the needed information, materials, and
resources, as well as planning to begin use.

Decision Point
The individual establishes a date and time to begin use.
3

Mechanical

The person is implementing the innovation. Initially, a step-by-step
process is carefully followed, there are occasional instances of failure,
and participants spend a significant about more time planning and
gathering materials and resources.

4

Routine

The person has become more comfortable with the innovation and is
able to implement without the major time commitments required during
the Mechanical Stage. The focus is on the comfort level of the
individual, not the impact on the students.

Decision Point
The focus shifts from the individual to the students.
4b

Refinement

The person begins to plan and implement with a clear focus on
improving the impact on students.

5

Integration

The person beings to actively seek out and collaborate with others on
ways to improve the impact of the innovation on students.

6

Renewal

The innovation has become “internalized” within the person’s
instructional repertoire. The individual begins to seek out alternate
ideas, strategies, methods, and innovations. Note: At this point, the
change process begins again.

Adapted from Implementing Change: Patterns, Principles and Potholes, by G.E. Hall and S.M. Hord, 2001. Boston: Allyn & Bacon.

INSTRUCTIONAL PRACTICE GUIDE
K-5 LITERACY

TEACHER/GRADE:
SCHOOL:
DATE/TIME:

CULTURE OF LEARNING: Are all students engaged in the work of the lesson from start to finish?






Students complete instructional tasks, volunteer responses and/or ask appropriate questions.
Students follow behavioral expectations and directions.
Students execute transitions, routines and procedures in an orderly and efficient manner.
Students are engaged in the work of the lesson from start to finish; there is a sense of urgency about how
time is used.
Students and their teacher demonstrate a joy for learning through positive relationships and strong
classroom culture.
READING/LISTENING COMPREHENSION

CORE ACTION 1: Is the lesson centered on a
high-quality text or texts?
A.
B.

C.

A majority of the lesson is spent listening to,
reading, writing, or speaking about text(s).
The text(s) are at or above the complexity
level expected for the grade and time in the
school year.
o Note: Texts read aloud in K-2 are
above the complexity level of what
students can read on their own.
o Note: Texts read independently or in
small groups are appropriate for the
purpose.
The text(s) are worthy of student time and
attention. They exhibit exceptional craft and
thought and/or provide useful information;
where appropriate, the texts are richly
illustrated.

1 Not Yet
2 Somewhat
3 Mostly
4 Yes

FOUNDATIONAL SKILLS (K-2 only)

CORE ACTION 1: Do instruction and materials explicitly
and systematically provide all students with the
opportunity to master foundational skills?
A.
B.
C.
D.
E.

The foundational skills being taught are aligned to
the standards for this grade.
Foundational skills instruction is explicit, including
teacher modeling and student practice.
Students have sufficient opportunities to practice
reading and writing newly acquired foundational skills.
Students connect acquisition of foundational skills to
making meaning from reading.
Students spend time on skills they are still working to
develop, not those they have already mastered.

1 Not Yet
2 Somewhat
3 Mostly
4 Yes

Note: Core Actions 2 and 3 are not relevant to Foundational Skills
lessons.

CORE ACTION 2: Do questions and tasks, both oral and written, integrate the standards and build students’
comprehension of the text(s) and its meaning?
A.
B.
C.
D.
E.

Questions and tasks integrate grade-level standards in service of deep understanding of text(s) and topics.
Questions and tasks address the specific text(s) at hand by attending to its particular structure, concepts,
ideas, events and/or details.
Questions and tasks require students to use details from the text to demonstrate understanding and/or
support their ideas about the text.
Questions and tasks attend to words, phrases and sentences within the text focus that matter most to build
students’ vocabulary and deepen understanding of the text.
Questions are sequenced to deepen students’ understanding of the text, the author’s craft, and/or the topic
under consideration.

1 Not Yet
2 Somewhat
3 Mostly
4 Yes

CORE ACTION 3: Are students responsible for doing the thinking in this classroom?
A.
B.
C.
D.
E.

Students display persistence with challenging tasks, particularly when providing textual evidence to support
answers and responses, both orally and in writing.
Students provide precise responses. When responses are imprecise, the teacher probes understanding but
students do the complex thinking.
Students share their developing thinking about the content of the lesson.
Students explain their thinking, orally and/or in writing, using evidence from the text(s).
Students build on or respectfully question each other’s responses, using evidence from the text to defend
their thinking.

Adapted from Student Achievement Partners Instructional Practice Guide
Version 1.4 – revised 8/1/16

1 Not Yet
2 Somewhat
3 Mostly
4 Yes

