Module Code & Title: Guiding Readers in Learning to Read - E-ENG-RLR
MODULE DESCRIPTION
Key focus areas
Module Aim: Make connections between the authentic assessment of a reader’s skills and guided reading instruction in the classroom.
Central Question: How can I apply my knowledge of the reading process and the information I gather from assessments to support and guide my students as
they learn to read?

1.) Reflect on the reading process and the Linguistic Cueing system readers use to decode and make meaning of text

● Identify and explore reading and linguistic cues which enable readers to decode and make meaning of text
● Establish the skills and knowledge required for readers to make meaning of what they read (The Reading Process)
● Demonstrate a conceptual understanding of the Reading Process
2.) Examine approaches to teaching, assessing and guiding the development of early reading skills (including graphophonic, semantic and syntactic)




Consider and clarify the purposes of assessing a reader’s skills
Connect the elements of the Reading Process to appropriate assessment strategies
Use assessment data to identify intervention points, for intentional, targeted teaching and learning

3.) Examine a range of strategies to enhance the teaching of reading skills, including guided reading




Score, and analyse a Running Record to provide data about a reader’s skills
Connect the data gained from reading assessments to guide future reading instruction
Share and practice ways of working with graphophonic knowledge and skills to help readers decode and comprehend text.

4.) Apply data from reading assessments to planning for continued guided reading instruction




Share and practice ways of working with graphophonic knowledge and skills to help readers decode and comprehend text.
Examine assessment data to guide decisions about teaching and learning goals for future guided reading instruction
Follow the “assess – plan- teach” cycle to guide the teaching and learning of reading

SESSION

TIME

WHAT: Module Aim
To make
connections
between the
authentic
assessment of a
reader’s skills and
planning for the
teaching and
learning of reading
in the classroom.

30
mins

WHY: Central Idea
Connect the
complexity of what it
means to be a
reader with reading
instruction for young
learners
HOW: Central
Question
How can I apply my
knowledge of the
reading process and
the information I
gather from
assessments to

LEARNING
OUTCOMES
(What do we expect
participants to
know, do and
understand?)

REFERENCES
Research, resources

ACTIVITY
(What do we want participants to do during the session?)

Introduction Email to Participants

Pre-Module Activity:
excerpt from First Steps - Reading Map of
Development, Chapter 1 “About Reading”
pp.1-5

1. Read the excerpt from the “About Reading” Chapter
from First Steps Reading. Read the whole article through
once. Then re-read the pages to identify the ONE most
significant word, phrase or sentence for YOU. Highlight it.
2. Bring this reading to Session 1 of the module to share in
session 1 of this module.
3. Look the “Reading Decoding Strategies” diagram.
Connect it your reading of the First Steps section. Consider
how they are connected and what this means for you as a
teacher of emerging readers

support and guide
my students as they
learn to read?
Session 1:
Reflect on the
reading process and
the Linguistic Cueing
system readers use
to decode and make
meaning of text

5
mins

Welcome, Module Aims, Session Outcomes,
Housekeeping...
Icebreaker: Speaker & Listener
The Reading Process (WHAT is reading?)
Think about one of the reading experiences you have had
recently. On a post it note, record your reading experience
according to the following criteria: Name
•
Reading experience
•
Text-type, reason, skills
•
You as a reader…what makes you different?
•
What did you highlight in the pre-module
reading and why?
•
Introduce each other to the whole group…
Turn to a partner and decide who will be the speaker and
listener (roles will be reversed in 2nd round). 1st speaker
shares their reading experience, 1st listener listens. After
1 minute, the listeners introduce their partner to the
whole group. and share what their partner has just told
them about their reading experience. Proceed with 2nd
turns.
During the sharing, facilitator records key words arising
from the sharing. At the end of the sharing, facilitator
shares some of the words and asks for suggestions about
classifying them according to semantic, graphophonic and
syntactic

15
mins

10
mins

Identify and
explore reading and
linguistic cues which
enable readers to
decode and make
meaning of

Feedback from pre-module reading:
Whole group
Review the reading with a focus on the diagram of the
Linguistic Cueing System on page 3
How do you interpret the model?
What does it say about reading?

What are the implications for the teaching and learning of
reading
10
mins

The Linguistic Cueing System -Venn Diagram
Information classification
Groups of 4. Draw participants’ attention to the Venn
diagram of three interlocking circles, like the one in
the reading pg 3. (on their tables) They are asked to
write a title in each circle to correspond with the
original: semantic, syntactic, graphophonic
Each group works with their set of cards with the
reading skills written on them. Through discussion
and collaboration, group members support each
other in deciding where on the Venn diagram each
reading skill goes.
Venn diagrams are shared with another group and
discussed.
How are they the same and different?
How does this activity change your thinking about the
teaching and learning of reading?

10
mins

Comparing Models of The Reading Process
In same groups of four, direct particpants’ attention
to the Reading Decoding Strategies Model.
Ask them to compare the two models of The Reading
Process.
On a T-chart, groups create a list of similarities and
differences between the two models.
Facilitator guides a discussion about the listed
observations and ask participants to share hwo these
visual representations help them think about the
teaching and learning of reading.

Establish the skills
10
and knowledge
mins required for
readers to make
meaning of what
they read (The
Reading Process)

Facilitator confirms that graphophonic, semantic and
syntactic knowledge and skills, all make up the
reading process and each aspect is vital and
connected. This module focuses on graphophonic
knowledge and skills and decoding strategies. It is
acknowledged that, while syntactic and semantic
knowledge and skills are always an integral part of the
teaching and learning of reading, they are not the
main focus of this module. Participants will be
directed to the Readers Reading to Learn module for a
greater focus on these aspects.
The Reading Process:
Refer to Fig 1.2 on pg. 5 of the pre-module reading
and corresponding PPt slide. (dynamic)
How is this the same and different to Fig 1.1 showing
the Linguistic Cueing System on pg.3?
Whole group discusses the two figures:
“Why does the reading process include both
models?” (because the Reading Process is so much
more that the Linguistic Cueing System…)

15
mins

Identification and Definition of Reading Skills: Pass It
On
Choose a reading skill from the Venn Diagram that
you are currently (recently – soon) teaching. Write it
in the top left hand box on the Reading Skills Grid.
Pass it to the person on your right…they must write a
brief definition for the word / skill you have
written. Pass the note to the right again…the next
person writes an example of the skill in a reading
context. The fourth person creates a symbol for the

skill. Facilitator manages time for each step of the
process.

10
mins

15
mins

Demonstrate a
conceptual
understanding of
the Reading
Process

Discuss…display…decide. What is the order of
teaching/learning these skills
Each reading skill sheet is displayed on the wall in a
long horizontal line. Through discussion (suggestions,
justification, agreement) sheets are moved according
to answer the question…”In which order should we
teach and learn these reading skills?”
(perhaps there is no real order…what does it depend
on?)
Reading Skills Grids are “hung out to dry” with pegs
on a line. Participants gather in a semi-circle to read,
consider and briefly discuss the information
presented on the grids.
Ask “Is there a particular order that we could arrange
these skills in to represent when we teach (learn)
them?”
What skills are the focus when you are learning to
read?
What skills are the focus when you are reading to
learn?
Sketch to Stretch: What does the Reading Process
involve?
In pairs, share a piece of flipchart paper and use ½ of
the sheet to record (write/draw) your own responses
to these questions.
What does the reading process involve?
What does the reading process look like?
As a group, use your flip chart notes to help you
discuss and design a model/visual or image together

10
mins

5
mins

5
mins

of how you see the reading process. You may also use
words, colours...
Gallery Walk: Giving feedback visually
Display your design on your table. Each participant
walks around and views the representations of the
reading process. Viewers each have a set of Gallery
Walk Icons and may place one or more on each
Reading Process model. They may also write
comments on Post it notes, for further explanation
and feedback. Return to own models. Read and
discuss the comments of others.
Place your model (with feedback icons etc.) on the
wall.
The EDI Teaching & Learning Bridge
Introduce the model of The Reading Bridge model. As
a group, discuss the model and assign it some of the
icons from the Gallery Walk. Ask participants to give
reasons for their chosen icons.
“How do you “read” this as a model of the reading
process?”
The bridge represents an overview of going from
Learning to Read to Reading to Learn. When students
begin learning to read, they start with (sharing text)
then move to (guided practice) and finally
(independent reading). We (teachers) are focusing on
the middle section.
Revisit Session Outcomes
Return to the PowerPoint slide presenting the aims
and outcomes for the session. As each one appears
on the screen, as participants “did we

address/achieve this? AND “Can you give an example
of when/how we did this today?”
Exit Task
From our session today, use an index card to write:
One new understanding you have about the reading
process
One new question you have about the reading process
and your role as a teacher in guiding students as they
learn to read
Extended Learning:
Bring a selection of levelled reading books which you
are currently using with your students, covering the
range of reading levels in your classroom.
Bring the tools you use to assess and evaluate your
students’ reading levels.
5
Examine approaches mins
to teaching,
15
assessing and
mins
guiding the
development of
early reading skills
(including
graphophonic,
semantic and
syntactic)

Session 2:

Consider and clarify
the purposes of
assessing a reader’s
skills
Connect the
elements of the
Reading Process to
assessment
strategies
Use assessment data
to identify
intervention points,
for intentional,
targeted teaching
and learning

Welcome, Module Aims, Session Outcomes,
Housekeeping...
Icebreaker: Sharing Levelled books We Use
In pairs, participants share, browse and discuss the levelled
books they use with their students and how they approach
guided reading. Facilitator guides a discussion about the
reading skills (graphophonic, syntactic and semantic)
students will need to access the text at a given level.

They also share the tools they use to assess and

evaluate their students’ reading levels
Pair – Square: Pairs form squares and share their levelled
books and assessment tools

Faciltator invites participant to leave their books and tools
on their tables and walk around the room to look at the
books ad assessment tools of other groups.

10
mins

Our Driving Questions
On a Post it Note, individuals write down at least one
question they hope to have answered about reading
assessment through participating in today’s session.
Relate the questions to the Learning Outcomes identified
for the session.
Post it Notes are displayed on a “Our Driving Questions”
sheet on the wall

10
mins

5
mins

Assessment Tools for Reading Skills
Refer participants to the sheet in the Participants’
Workbook: Assessing Reading Skills
Ask “What strategies can we use to assess students’
reading?”
Individually or in pairs, ask participants to list tools
and techniques that can be used to assess a reader’s
skills, using the three columns on the sheet.
Share the ideas and record the contributions of each
pair on a chart created on a piece of flipchart paper
Ask “Where do Running Records go on this chart?”
Running Records
What are they? How do we use them? Why do we use
them?
In pairs, participants attempt the following task:
“If you were going to describe a running record to
someone who had never done one, what would you
say?”
Facilitator conducts a short sharing session on the key
words…facilitator writes down the word on a flip
chart. Focus on verbs…what do we (teachers and
students) DO?

Assess – Plan – Teach Cycle
Facilitator clicks through all parts of the cycle and
briefly discuss main features of each.
Ask “How does this model connect with the Literacy Reading Bridge?

15
mins

10
mins

- First steps Assessment document
pgs 85 – 91

Reading - Linking the Assessment, Teaching &
Learning of Reading
Jigsaw Reading
Participants are given a handout of the reading.
(Strategy described in Strategies Glossary).
Read-Record-Prioritise activity in Moodle
Facilitator explains that this reading and recording
sheet will help them prepare for the joint
construction of a short assessment statement in
Session 2
What is Assessment? Why do we Assess Readers”
Skills?
Tug For Truth
Ask participants to consider the statement:
“Students can learn to read effectively without the
assessment of their reading skills.”
Allow time for participants to consider the statement
and write a response on a Post it Note. They must
write the word AGREE, DISAGREE or UNDECIDED on
the top of their Post it Note.

10
mins

20
mins

Participants place their Post it Note on the Tug For
Truth Continuum.
Facilitator guides a discussion (soft debate) by reading
out some of the responses and asking the writer of
each to elaborate or clarify their statement. Other
participants may also make comments or ask
clarifying questions and may change the location of
their Post it note based on the comments made by
others. Movement of the Post it note indicates
changes in thinking during the debate
Joint construction of a belief statement about
assessment
Return participants’ attention to the reading - Linking
the Assessment, Teaching & Learning of Reading First steps Assessment document pgs 85 - 91
Review Read-Record- Prioritise activity - notes
In groups of 4, participants share their Top Ten list of
words related to their reading about assessment.
Facilitator list words and guides participants through a
joint construction of a short belief statement about
the nature and purposes of assessing reading skills.
Final statement is displayed.
Facilitator takes a photo and places it in the Moodle
space.
The HOW of assessing readers
Facilitator explains that, now we have established
what assessment of reading is and why we do it, we
can now begin to look at HOW we can assess reading
to gain data to about a reader’s skills, that can guide
targeted planning for teaching and learning.
Running Record - Miscue Analysis symbols

Refer participants to this page in the Participants’
Workbook to look at the miscue analysis recording
symbols. Participants share observations and
comments about the information on the sheet…
“Is this close to what you already do?” “Are there any
things that are not clear or that you do differently?”
Running Record practice, scoring & moderation
Guide participants through the PM Benchmarks Level
8 demonstration video of a student reading aloud.
Guide a discussion about the value of moderating
these assessment in our schools at grade level and
throughout the grades to ensure parity and
consistency in conducting, scoring and analysing a
running record.
The Literacy Bridge as an Assessment Tool
Lead a discussion around the question “Where is this
reader on the Literacy – Reading Bridge?”
“How can we use our guided reading lessons to take
him further?”
Review Session Learning Outcomes,
Reflection & Exit Task: Complete Reflection Sheet

Extended Learning:
Conduct a running record with at least two of your
students. Bring the results to Session 3

Session 3:
Examine a range of
strategies to
enhance the
teaching of reading

Welcome, Module Aims, Session Outcomes,
Housekeeping...
Analysing and Planning from Running Records

skills, including
guided reading

Score, and analyse a
30
mins Running Record to

provide data about a
reader’s skills

In pairs, participants share, and analyse the Running
Records they conducted with two of their students as the
Extended Learning task from Session 2.
With a focus on the decoding/graphophonic knowledge
and skills, each teacher identifies at least one area for
targeted teaching during the coming week(s) with that
student. These are recorded for reference later.
Sight Words & High Frequency Words: The Alphabet
Game

10
mins

Each participant writes the letters a - z on a piece of paper
in a column.
They are given 2 minutes to write down as many SW/HF
words they can think of, starting with each letter. If they
think there is a difference between SW & HFW, they may
classify the words in some way.
Ask participants to share their lists of SW/HFW from their
schools (as requested at the end of session 1). Facilitator
calls out the words (first 20 / 50...depending on time) from
the list and participants check the words off their A-Z
lists...like bingo
Share and practice
ways of working
with graphophonic
knowledge and skills
to help readers
decode and
comprehend text.

20
mins

Sight Words & High Frequency Words...are they the
same or different?...clarification of terms using
definitions. Facilitator encourages contributions of
opinion, experience and suggestions about how these
words can be used, taught and learned.
Teaching & Learning Sight Words / High Frequency
Words
In groups, participants watch 5 short videos of
teachers describing one strategy for teaching
SW/HFW. They may pause and/or re-watch the videos

as they record their responses to each strategy on the
Teaching Sight Words Video Recording Sheet
In the whole group, share feedback on the videos…
“Which videos did you like most and least? Share
your reasons

5
mins

20
mins

Display the element of teaching and learning sight
words / high Frequency words in the context of the
Reading Process Venn Diagram from session 1
Ask… “When we assess, teach and learn sights words /
high frequency words, are we developing the areas of
graphophonic, semantic or syntactic knowledge and
skills?”
Ask participants to justify or elaborate on their
answers…why do you say that?
Decoding…How Does it Work…Feel?
Facilitator shares the chart of fundamental decoding
strategies with the group. (Power Point and in
Participants workbook)
- I cut the word up
- sound the word out (CVC words only),
- I see a small word in the big word.
- I know a word that looks the same etc.
Participants practice how they would use this chart,
and role play with each other using children’s books.
These decoding skills are transferred (below) to an
opportunity to practice decoding and meaningmaking at an adult level (Jabberwocky).
The Jabberwocky – Decoding in Practice

Introduce the Reading Recording Sheet (in
Participant’s Workbook) for pairs to use as they read
the poem. They identify when they are using one or
more of the decoding strategies.

5
mins

5
mins

15
mins

What do you think the poem is about? (prediction)
How do you know? (evidence from text/images)
Allow pairs to read (decode) the poem and complete
their 4 Corners Grid.
Guide a discussion about the reading experience.
Which reading skills are being used? Refer
participants back to The Reading Process models.
Record the “overheard” discussion in pairs as the
poem and reading skills used are discussed. After the
discussion time, go through the recorded comments
and discuss which reading comprehension skills
(semantic and syntactic) skills they reflect i.e “ I think
it might be a nightmare” (Prediction) “I think this
word means…..” (analysing)
Focus on the fact that the words recorded in the
“Words I already knew” box are mostly Sight
Words/High Frequency Words…they are KEY to
helping us read and decode other words.
Ask
“What could we do with the information gathered
about reading skills as a result of reading this poem?”
“What kind of skill areas have been highlighted
(Graphophonic/syntactic/ semantic - Venn Diagram &
Reading Process)?”
“What could we do next with a similar activity and
resulting data in our classrooms with students?”

Connect the data
10
mins gained from a

Running Record to
guide future Guided
Reading instruction

Reflection on the Reading Process...Decoding in
action
Did you use any of these skills when you were reading
The Jabberwocky? Which ones? Give specific
examples
Reflection on the Reading Process... Comprehension
in action
Did you use any semantic/syntactic skills to help you
think as you were reading The Jabberwocky? Which
ones? Give specific examples (i.e. visualizing the
setting “t’was brillig…”)
Participants return to the teaching and learning points
they extracted from their analysis of their student’s
Running Record assessments. They select one for
each of the readers they assessed and decide on a
strategy shared during the session to try with tier
students.
Reflection & Exit Task
What does this mean for your approach to the
teaching, learning and assessment of reading?
Does your experience in reading the Jabberwocky
make you think any differently about the order in
which you think reading skills should be taught and
learned? Why have your ideas changed?
Participants are asked to write their answers on a
reflection sheet to leave with the Facilitator…these
can be used to help design the details of Session 4
Review Session Learning Outcomes

Complete Session Feedback Form

Extended Learning:
Prepare to share one strategy you use for the teaching and
learning of sight words in your classroom. Bring the
resources you use so that you can demonstrate the activity
with the group.
Session 4:

5
mins

Apply data from
reading assessments
15
to planning for
mins
continued guided
reading instruction
10
mins

Welcome, Module Aims, Central Idea, Session Outcomes,
Housekeeping,
Ice Breaker: Give One – Get One
Share and practice
ways of working
with graphophonic
knowledge and skills
to help readers
decode and
comprehend text.

Participants mingle, spending 5 minutes in pairs to Give
One - Get One with their strategies for teaching sight
words / high frequency words

Decoding Skills incorporated into Guided Reading Lessons
Direct participants’ to First Steps Statement about the
importance of incorporating the teaching and learning of
decoding skills in every guided reading lesson and not to
plan guided reading lessons solely around decoding
strategies.
Encourage feedback and comments…”Do you agree or
not? Why”

10
mins

Follow the “assess –
plan- teach” cycle to
guide the teaching
and learning of
reading

Revisit the Assess – Plan – Teach Model – Apply it to
practice:
Facilitator reminds participants of the Assess-Plan-Teach
model shared in Session 2
Facilitator asks participants to write down one new thing
they realise or understand more clearly about this model
and the guide it provides for best practice in reading
instruction. Whole groups shares ideas and new
understandings.
Facilitator informs participants that they are going to
follow this cycle in the rest of the session.

40
mins

Examine assessment
data to guide
decisions about
teaching and
learning goals for
future guided
reading instruction

Using Assessment Data to Inform Planning for Future
Teaching and Learning
Running Records...WE DO
In pairs or threes, participants focus on the one completed
and scored Running Record (reading independently at
Level 8 PM Benchmarks).
They are given strategies from Teaching Reading
Comprehension Strategies by Sheena Cameron, including
the self-monitoring skills of:
- Think-alouds,
- I don’t Get it,
- Strategy Log,
- Adjusting your reading rate,
- Predict the words,
- Postcard Predictions.
They use the suggested strategies and the Guided Reading
Lesson Plan Template to design a lesson for the focus
student (from the Running Record assessment…and other
students with a similar skill level). The goal is for them to
plan to guide the student towards developing the
necessary reading skills to enable him to read
independently at the next level (Level 9)
Groups may also incorporate the use of some of the
strategies for teaching sight words and high frequency
words from the Give One – Get One icebreaker.

20
mins

Assess – Plan – Share
Two groups combine to share planning for Guided Reading
Lessons plans. They are asked to take a photo of their
planning and upload them onto Moodle.

10
mins

Traffic Lights Goal Setting
Participants us the Traffic Lights template for reflecting on
their learning throughout the module to identify 3 actions
they will take to change their teaching practice to align
with their new learning.

10
mins

Review Session Learning Outcomes,
10
mins

Reflection & Exit Task
Using the Gallery Walk icons, choose one or more to help
create a statement about how you feel at the end of this
module. The icons can be used to describe your learning,
your new understandings as a teacher, your goals, your
questions or something else. Be creative!
Complete Post Module survey in Moodle

